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Communication is one of the most essential elements of successful 

teenage group management. Through communication, teenagers express 

opinions, share experiences, solve problems, and build relationships. 

Effective communication skills help adolescents interact respectfully, avoid 

misunderstandings, and participate actively in group activities. 

Communication development during adolescence is closely connected 

with emotional intelligence. Teenagers who communicate effectively are 

often better at understanding emotions, expressing feelings, and resolving 

conflicts peacefully. Strong communication skills also increase academic 

participation and confidence in public speaking situations. Leadership is 

another significant factor in teenage group dynamics. Leadership among 

adolescents does not only involve authority but also responsibility, 

motivation, and the ability to influence others positively. Positive teenage 

leaders encourage cooperation, inclusiveness, and active participation 

within the group.  

Cooperation is equally important because it allows teenagers to work 

together toward shared goals. Cooperative activities help adolescents 
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develop social responsibility, empathy, patience, and problem-solving skills. 

Educational systems often use group projects, discussions, and collaborative 

learning methods to strengthen cooperation among students. 

Teachers and parents should encourage open communication and 

positive leadership opportunities. Activities such as debates, presentations, 

teamwork projects, leadership workshops, and peer mentoring programs 

help teenagers improve their communication and interpersonal skills. 

Furthermore, communication and cooperation contribute significantly to 

reducing conflicts and misunderstandings among adolescents. Teenagers 

who feel respected and heard are more likely to behave positively and 

support others within the group environment. The development of 

communication, leadership, and teamwork skills prepares teenagers not 

only for academic success but also for future professional and social 

responsibilities.  These skills help adolescents become more independent, 

confident, and socially responsible individuals. Communication is the transfer 

of information from one person to another. Most of us spend about 75 

percent of our waking hours communicating our knowledge, thoughts, and 

ideas to others. However, most of us fail to realize that a great deal of our 

communication is of a non-verbal form as opposed to the oral and written 

forms. Non-verbal communication includes facial expressions, eye contact, 

tone of voice, body posture and motions, and positioning within groups. It 

may also include the way we wear our clothes or the silence we keep. In 

person-to-person communications our messages are sent on two levels 

simultaneously. If the nonverbal cues and the spoken message are 

incongruous, the flow of communication is hindered. Right or wrong, the 

receiver of the communication tends to base the intentions of the sender on 

the non- verbal cues he receives. 

The extent to which these needs are met is closely related to how 

perceptive the team leader and team members are to non-verbal 

communication in themselves and in others on the team. If the team 

members show a true awareness to non-verbal cues, the organization will 

have a better chance to succeed, for it will be an open, honest, and 

confronting unit. Argyle and his associates have been studying the features 

of nonverbal communication that provide information to managers and 

their team members. Non-verbal communication is indirect, without words or 

without verbal messages. Non-verbal communication constitutes 45% of the 

impact of message in oral communication. The major elements of non-
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verbal communication can be divided into body language (Kinesics), vocal 

tone, space & proximics, dress & grooming etc. 

1. Eye contact is a direct and powerful form of non-verbal 

communication. The superior in the organization generally maintains eye 

contact longer than the subordinate. The direct stare of the sender of the 

message conveys candor and openness. It elicits a feeling of trust. 

Downward glances are generally associated with modesty. Eyes rolled 

upward are associated with fatigue. 

2. Facial Expressions. A smile, frown, raised eyebrow, yawn, and sneer all 

convey information. Facial expressions continually change during 

interaction and are monitored constantly by the recipient. There is evidence 

that the meaning of these expressions may be similar across cultures. 

3. Gestures : One of the most frequently observed, but least understood, 

cues is a hand movement. Most people use hand movements regularly 

when talking. While some gestures have universal meanings, most of the 

others are individually learned and idiosyncratic. A gesture is an action of 

body , hand or head, which conveys a message. E.g: yes, no, Namaste, 

wait. 

4. Posture: The way we stand or sit, the position of the hand & head, 

basically how we carry ourselves. E.g. Hunched shoulders show low 

confidence, in emergency a person tends to sit on the edge of a chair.  

Posture can be used to determine a participant‘s degree of attention 

or involvement, the difference in status between communicators, and the 

level of fondness a person has for the other communicator. Studies 

investigating the impact of posture on interpersonal relationships suggest 

that mirror-image congruent postures, where one person‘s left side is parallel 

to the other‘s right side, leads to favorable perception of communicators 

and positive speech; a person who displays a forward lean or a decrease in 

a backwards lean also signify positive sentiment during communication. 

Posture is understood through such indicators as direction of lean, body 

orientation, arm position, and body openness. 

 Developing relationships with students who come from culturally 

different backgrounds can be challenging and requires specific skills from 

new and experienced teachers alike. The recommendations for forming 

relationships made earlier in this article are essential when cultural 

differences are present. That is, having empathy, admiring negative 

behaviors, and leaving one’s ego at the door can go a long way toward 
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bridging the gap between culturally or linguistically different (CLD) learners 

and the teacher. The challenges within the cross-cultural encounter lie in 

overcoming the additional barriers that prevent teachers from letting down 

their guard to empathize and develop stronger relationships with students. 

These barriers exist due to a fear of the culturally different, a lack of 

knowledge about the differences and similarities between cultures, 

persistent negative stereotyping, and general intolerance. To overcome 

these barriers and develop multicultural competence, a teacher must 

overcome his or her fears and unresolved issues regarding cultural 

difference. This can be achieved by gaining deeper knowledge about 

himself or herself and the culturally different student. Practices from the field 

of counseling have great promise for enhancing relationships in the 

culturally diverse classroom.  In counseling, multicultural competence 

consists of being acutely aware of cultural attitudes, beliefs, knowledge, 

and skills of both the counselor and the client. Training new counselors 

involves an examination of how the new counselors feel about themselves 

and culturally different clients. Such competencies can easily be used as a 

guide for classroom teachers who want to enhance their relationships with 

CLD students. 

It is important to help teachers become aware of how their racial and 

cultural heritages may impact their classroom climates. This awareness helps 

prepare teachers to identify and work through any existing intolerance they 

may have for students who come from different ethnic, racial, class, or 

religious backgrounds. It is equally important for teachers to be aware of 

their negative and positive emotional reactions to CLD students. For 

example, if the disruptive adolescent described in the previous scenario 

happens to come from a racial or ethnic background that is different from 

that of the teacher, checking one’s ego becomes more complicated. It is, 

therefore, vital for the teacher to be aware of his or her cultural and 

personal biases and the connections between the two. Then, when 

challenges to authority occur, the teacher who is aware of his or her “stuff” 

is better equipped to respond in more strategic ways. Such self-examination 

helps teachers leave their egos at the door and ultimately develop 

empathy for those they teach. 

For teachers to engage in successful intercultural interactions, they must 

maintain an astute approach to learning relationships and be aware of the 

ways schooling helps to reinforce social class differences. Marginalization 
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refers to the historic and systemic ways in which people are adversely 

affected by racism, poverty, and other forms of oppression. Teachers who 

are vested in educating students who come from such backgrounds should 

develop relationships by making meaning of the curriculum as it relates to 

their lived experiences outside the school. Taking this approach allows 

teachers to share their own personal experiences about hardship, triumph, 

and failure, regardless of the similarities or differences with the student’s life. 
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